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Abstract
Measurement of pre-service teacher dispositions is an important part of teacher preparation programs.
A strong correlation exists between dispositions of teachers and the quality of their students’ learning.
Teachers, in addition to sharing content knowledge, are responsible for demonstrating and sharing core
values relating to virtues such as honesty, justice, fairness, care, empathy, integrity, courage, respect,
and responsibility, and these values must guide their own conduct and interpersonal relations. As
teachers serve pupils who are minors, their conduct and potential to serve effectively and ethically in
the profession must be evaluated. However, a thorough faculty-led instrument to assess pre-service
teacher candidates’ disposition does not currently exist. The purpose of this research was to develop an
assessment of pre-service teachers’ dispositions for use in teacher education programs. A 25-item
instrument was created through assessment of teacher education program needs and review of best
practices on building teacher evaluation instruments, national professional teaching standards, and
existing assessment tools. Teacher education faculty completed the instrument assessing roughly 600
teacher candidates in a masters-level teacher education program. Results indicate that this instrument is
a valid and reliable tool that will allow teacher education faculty and administrators to assess teacher
candidate professional skills and conduct.
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Dispositions are predictive patterns of action, or individual tendencies to act in a given manner (Borko
& Whitcomb, 2007). InTASC (the Interstate New Teacher Assessment and Support Consortium)
defines dispositions as “the habits of professional action and moral commitments that underlie an
educator’s performance” (InTASC, 2013, p. 6.). Teacher dispositions can greatly impact student
learning, motivation, and development (Singh & Stoloff, 2008). Teacher values, attitudes and beliefs
affect student classroom experiences, and teachers who care about student success and achievements
are willing to exert the extra effort to ensure that their classrooms are productive learning environments
(Notar et al., 2009; Taylor & Wasicksko, 2000). Teachers who possess dispositions most effective for
student learning demonstrate qualities such as empathy, positive view of self, positive view of others,
authenticity, and meaningful purpose and vision (Combs, 1999; Usher, 2002; Notar et al., 2009).
Measurement of pre-service teacher dispositions is an important part of teacher preparation
programs (Phelps, 2006). As teacher candidates will serve pupils who are minors and thus a vulnerable
population, teacher education faculty and administrators have an obligation to protect those pupils and
cannot tolerate teacher candidate behavior that potentially threatens their welfare. Thus, teacher
candidates must demonstrate values and attitudes consistent with the highest professional standards.
Teachers, in addition to sharing content knowledge, are responsible for demonstrating and sharing core
values relating to virtues such as honesty, justice, fairness, care, empathy, integrity, courage, respect, and
responsibility, and these values as such must guide their own conduct and interpersonal relations
(Notar et al., 2009).
Teacher candidate personal characteristics, conduct, potential to serve effectively and ethically in
the profession, and advancement in teacher education programs must be evaluated. Disposition
assessments are useful tools in gauging teacher candidate success in their professional capacities as
teachers (Choi et al., 2016). While it may be agreed upon that teacher disposition has an effect on
student learning and is an intangible that should be assessed similarly to content knowledge and other
skills, there is subjectivity in the assessment constructs. While indicators such as empathy, caring and
enthusiasm may be seen as qualities of a positive teacher disposition, without identifying descriptors of
the indicators, assessments are likely to be variable and subjective (Johnston et al., 2011).
Rike and Sharp (2008) discuss the importance of developing a research-based assessment tool for
pre-service teacher disposition. Likewise, Johnston and colleagues (2011) developed nine researchbased indicators of teacher dispositions to help guide teacher education programs in the process of
creating assessments of teacher disposition. An assessment framework allows faculty to convey
disposition expectations to teacher candidates, identify dispositions as professional obligations, limit
subjectivity in assessing dispositions, and impart to pre-service teacher candidates that who they are
and what they believe has a long-lasting impact on their career and teaching effectiveness (Johnston et
al., 2011). Assessments that allow educators to track teacher disposition as an essential professional
obligation for effective teacher candidate learning serve as an early warning system, allowing for the
documentation of problematic dispositions of pre-service teachers and resulting in expedited action
when addressing inappropriate attitudes or behaviors (Johnston et al., 2011). However, a thorough
faculty-led instrument to conduct this evaluation before teacher candidates begin teaching in the
classroom does not currently exist. For this reason, this manuscript will discuss the development of a
faculty-led assessment of pre-service teacher disposition.
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National Teaching Standards
Teacher education programs are responsible for establishing and maintaining a framework of
performance assessments and standards for teacher candidates, as well as documenting competencies
and dispositions related to effective instruction. Central to this framework are defined standards on
appropriate assessments for academic and clinical settings (Almerico et al., 2011; Whaley, 1999) as
requirements set forth by the Council for the Accreditation of Educator Preparation (CAEP), the
National Middle School Association (NMSA), and the Interstate New Teacher Assessment and
Support Council (INTASC). CAEP (2019) discusses teacher candidate professional knowledge, skills,
and dispositions in standards one through four, focusing on the role that teacher candidate dispositions
play in 1) content and pedagogical knowledge, 2) clinical partnerships and practice, 3) candidate
quality, recruitment, and selectivity, and 3) program impact. Standard three directs educator
preparation programs to
establish and monitor attributes and dispositions beyond academic ability that candidates must
demonstrate at admissions and during the program. The provider selects criteria, describes the
measures used and evidence of the reliability and validity of those measures, and reports data
that show how the academic and non- academic factors predict candidate performance in the
program and effective teaching (CAEP, 2019, standard 3.3)
While accrediting agencies recognize the importance of teacher dispositions as they relate to
student learning, how to specifically measure the elements, traits, or qualities composing target
dispositions is not clearly outlined (Johnston et al., 2011). Similarly, while The National Board for
Professional Teaching Standards (NBPTS) defines five propositions that form the basis of all National
Board Standards and implies the importance of positive teacher dispositions, it lacks the specific
language or guidelines for how to measure the qualities or traits that make up effective teacher
dispositions (NBPTS, 2016).
Teacher educators are faced with the challenge of effectively evaluating a teacher candidate’s
disposition as it relates to classroom instruction. The teacher candidate may meet all program
requirements and pedagogical skills, but that does not guarantee a successful instructional
implementation in the classroom (Almerico et al, 2011). The manner in which knowledge is shared
with students in the classroom is the way learning is facilitated and, as such, teacher disposition and
disposition training and assessment are integral (Johnston et al., 2011). Wasiscsko, Director of the
National Network of the Study of Educator Disposition, concurs:
One of the most difficult situations faced by teacher educators is encountering students who
clearly lack the dispositions necessary to be successful educators but meet all other
requirements…To address the ethical and legal concerns, teacher educators must have a
research-based rationale for the dispositions-related outcomes of candidates and graduates as
well as a methodology by which to assess these outcomes (2020, para.2).
In addition to assessing teacher readiness, dispositional assessments can also provide useful
feedback to teacher candidates throughout their degree program. Anderson and Brydges (2011) had
teacher candidates and their supervisors collect dispositional assessment data in order to facilitate
discussion and feedback of areas of strength and weakness. They found a statistically significant
increase in teacher candidate dispositional scores over time, which Anderson and Brydges (2011)
attributed to the consistent formative assessment and feedback provided to teacher candidates by their
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supervisors. Likewise, our intention with the development of this assessment of pre-service teacher
disposition is to allow a vehicle for program faculty to provide useful feedback and supervision
regarding any areas of weakness that teacher candidates may display.

Teacher Candidate Self-Assessment Tools
A review of literature on building teacher evaluation instruments, National Board for Professional
Teaching Standards, National Council for Accreditation of Teacher Education Professional Standards,
and current instruments that other teacher education programs utilize informed the development of this
instrument. Singh and Stoloff (2008) developed the Eastern Teacher Disposition Index (TDI), which
is a 46-item Likert scale in which teacher candidates self-assess perceptions about themselves, others,
their subject field, and the purpose of education and the process of learning. Findings of the study
indicate that Eastern teacher candidates appear to have dispositions of effective teachers and that their
perceptions are overwhelmingly positive with room for improvement in collaboration and problemsolving skills.
Schulte and colleagues (2004) developed and validated the Teacher Disposition Index, which is
aligned with the dispositions specified under the Interstate New Teacher Assessment Consortium
(INTASC; 1992) Model Standards for Beginning Teacher Licensing and Development. The TDI is a
45-item instrument that includes two subscales: 1) student-centered (25 items) and 2) professionalism
and curriculum-centered (20 items). The authors reported that the TDI is a reliable and valid
instrument for measuring the dispositions of effective teachers. In addition, they concluded that the TDI
will be a useful tool for teacher candidate self-reflection and a vehicle for teacher education faculty to
incorporate dispositional topics into coursework and program assessment.
Pang and colleagues (2014) developed a 21-item assessment tool entitled the Teacher Disposition
Checklist (TDC), which is based on the previously mentioned guidelines developed by Johnston and
colleagues (2011). They identified five teacher dispositions deemed most relevant to the growth and
development of teacher candidates by program faculty: 1) upholding professional and ethical
standards, 2) embracing diversity, 3) engaging in collaborative endeavors, 4) reflecting and problem
solving, and 5) valuing life-long learners (Pang et al., 2014). Recommendations for the use of the TDC
including increased specificity with individual item language to ensure that the behaviors being
evaluated are explicit (Pang et al., 2014).
An additional self-assessment of teacher candidate dispositions was developed by DePaepe and
colleagues (2010). The authors developed an inventory for teacher candidates as they progressed
through their education program. The scale assesses four domains: scholarly and collaborative pursuit,
instilling lifelong learning in their teacher candidates, becoming self-reflective practitioners, and
recognizing the responsibility to support learners. Results indicated that teacher candidates scored
higher upon graduation than they did during their first year in the program, and strong internal
consistency and validity were also demonstrated (DePaepe et al., 2010).

Student Teaching Disposition Assessments
Choi and colleagues (2016) developed an assessment of teacher candidate dispositions for those
already teaching in the classroom. This 19-item rating form was completed by university and field
supervisors as they were observing teacher candidates in the K-12 classroom. The form measured six
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professional dispositions: responsibility, respect, integrity, caring/humanity, fairness, and the belief that
all students can learn. The measure was found to have strong internal consistency but lacked predictive
validity in teacher candidates’ ability to engage students in the classroom (Choi et al., 2016).
Nweke and colleagues (2019) also developed a disposition assessment to be utilized during student
teaching. The Candidate Dispositions Performance Assessment Rubric (CDPA) assesses teacher
candidate disposition across 24 themes that align with INTASC standards. Nweke and colleagues also
developed a student-self assessment tool to be used in tandem with the CDPA. These instruments
demonstrated a high level of internal consistency and inter-rater reliability and are complementary
when utilized together (Nweke, 2019).
The assessment tools reviewed demonstrated strong psychometric properties and measured
important teacher characteristics. However, none were closely aligned with the National Board for
Professional Teaching Standards (2016) and Council for the Accreditation of Educator Preparation
(CAEP) standards (2019). In addition, we desired an instrument that would be completed by program
faculty rather than utilized solely as a teacher candidate self-assessment tool to eliminate teacher
candidate self-bias, as there is some evidence that student self-assessments are significantly different
than faculty ratings (Ignico & Gammon, 2010). The existing tools were intended for teacher candidate
self-assessment or for use in a student teaching setting, rather than for the intended purpose of assessing
teacher candidates prior to entering the classroom.

Study Purpose
The purpose of this research was to develop an assessment of pre-service teacher dispositions for use in
a master’s-level teacher education program. This instrument will allow teacher education faculty and
administrators to assess teacher candidate professional skills and conduct, and to provide a vehicle for
feedback to teacher candidates based on assessment results.

Method

Subjects
A total of 16 teacher education faculty completed the instrument assessing roughly 600 teacher
candidates in a master’s-level teacher education program. This program is located in the Northeast
region of the United States and the MAT program is an alternative certification program that takes
teacher candidates two to three years to complete. Faculty were a mix of new and veteran faculty and
they completed the assessment tool for all teacher candidates in the Master of Arts in Teaching Program
who they taught each term at the end of the term. Data were collected over a three-year period. Teacher
candidate subject areas included science, English, LOTE (languages other than English), math, and
social studies and the certification level was middle childhood to adolescent. No vulnerable populations
were used.

Survey Development
The instrument was created through assessment of teacher education faculty and administrator needs.
Survey items were developed through a review of relevant literature regarding best practices on
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building teacher evaluation instruments, national professional teaching standards, and existing
assessment tools of pre-service teacher professionalism, dispositions, and caring-teaching skills (Bitner
& Kratzner, 1995; National Board for Professional Teaching Standards, 2016; CAEP, 2019; NowakFabrykowski, 2011; Poole & Wessner, 2003; Schulte et al., 2004; Singh & Stoloff, 2008). In addition,
care was taken to measure dispositions rather than other teacher characteristics related to knowledge
and skills (Bair, 2017).
Bitner and Kratzner (1995) raise important criteria such as that scale items should be clearly related
to student learning and should be stated positively and in overtly behavioral terms to assist with reliable
measurement of constructs. To aide with validity and reliability, we attempted to limit each scale item to
the measurement of one type of behavior. Bitner and Kratzner (1995), in their primer on building a
scientifically oriented teacher evaluation instrument, stress the importance of accurate, and thus
scientific, measures of teacher candidate performance. The authors discuss the concepts of validity and
reliability, which are crucial in instrument development, and they offer criteria for a scientifically based
evaluation instrument: 1) Can the items on the instrument evaluate effective teacher practice and 2)
Can we be certain that the instrument gives accurate results (Bitner & Krazzner, 1995)?
We outlined the National Board for Professional Teaching Standards (2016) recommendations for
teachers and developed scale constructs and items that reflected each of their teaching standards. The
standards related to commitment, responsibility, and reflection (standards 1, 3, and 4) were not
measured by the classroom observation rubrics utilized with pre-service teachers and thus seemed to be
important to include. Constructs from other assessment tools served as a jumping off point for scale
constructs and items, and the assessment went through several iterations, with additions and deletions
from faculty, and the overall scale went from seven to five constructs through combining like items.

Survey Attributes
The survey consists of 25 items and includes five sections (see Figure 1). Items are scored using a fourpoint Likert scale (strongly disagree to strongly agree). The term “student” in the survey items refer to
teacher candidates, as they are students in the courses who the faculty completing the survey teach.
Below are examples of one scale item from each section:
- Responsibility: The student completes assignments and other course responsibilities.
- Integrity: The student displays sensitivity to social, cultural, ethnic, and religious differences.
- Enthusiasm: The student accepts feedback and works to improve his or her skills.
- Communication: The student is a thoughtful and responsive listener in course discussions and
meetings.
- Reflection: The student connects prior knowledge and new information.

Data Collection and Analysis
Program faculty were asked to complete the instrument for each teacher candidate in their courses,
using their first-hand knowledge of the teacher candidates. All faculty had previously received training
in the disposition assessment, including a norming session with case studies, rating comparisons, and a
faculty discussion of scoring practices. Faculty were recruited through an email, which contained a link
to the online survey.
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Figure 1

Bradley-Isaac Assessment of Pre-Service Teacher Disposition
Instructions: Rate each item on a scale of 1 to 4, 1 = strongly disagree, 2 = disagree, 3 = agree, 4 =
strongly agree, and n/a = no basis for judgment
Responsibility
The student attends class regularly
The student arrives to class on time
The student completes assignments and other course responsibilities
The student assumes responsibility when working with others
The student meets work submission deadlines
The student keeps scheduled appointments with program faculty
Integrity
The student completes his or her own work
The student gives credit to others' work using APA formatted citations
and references
The student adheres rigorously to the college's guidelines for academic
integrity (http://www.esc.edu/academicintegrity)
The student displays sensitivity to social, cultural, ethnic, and religious
differences
The student treats faculty and staff respectfully
The student treats peers respectfully
Enthusiasm
The student demonstrates a desire to learn
The student shows concern for mastery of material
The student shares knowledge with the class
The student accepts feedback and works to improve his or her skills
Communication
The student clearly articulates ideas verbally and in written expression
The student uses correct spelling, grammar, and punctuation
The student uses appropriate language in online discussions, emails, and
course meetings
The student communicates in a logical and organized manner
The student is a thoughtful and responsive listener in online discussions
and course meetings
The student maintains emotional control
Reflection
The student demonstrates the characteristics of a reflective practitioner
in course discussions, assignments, and meetings
The student connects theory with practice
The student connects prior knowledge and new information
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The survey contained the informed consent letter, which included information on the purpose of the
survey and how the data will be utilized. Neither faculty nor teacher candidates received any incentive
or compensation for study participation, and they were assured that whether or not they participated in
the study would remain confidential from other program faculty and administrators. Data were
exported directly from Survey Monkey to Excel and analyzed using SPSS.
Additional data collected includes a survey sent to colleagues at other college campuses with MAT
programs; faculty and administrators were assessed utilizing the Lawshe method to analyze instrument
content validity (Lawshe, 1975). For this assessment, we surveyed experts (teacher education program
administrators at nearby colleges) on the assessment tool items, asking about their utility. The survey
consisted of three possible ratings per assessment item: 1) essential, 2) useful, but not essential or 3) not
useful. Participants were recruited via email and then directed to a consent form and survey in survey
monkey. Data were exported directly from Survey Monkey to Excel and analyzed using SPSS.

Results
Internal consistency was used as a measure of reliability, to assess how well the scale items that make up
each construct, as well as the scale as a whole, hold together statistically (see Table 1). The statistic
utilized to determine internal consistency is Cronbach’s alpha, and levels of 0.70 or higher demonstrate
strong reliability for new scale development. Cronbach’s alpha for the scale constructs are below and
demonstrate excellent reliability at levels of 0.90 and above. Thus, each of the scale constructs, as well
as the scale as a whole, are closely related.
Table 1

Internal consistency of scale constructs
Construct
Responsibility
Integrity
Commitment
Communication
Reflection

N
222
614
634
622
635

Items
Items 1-6 (n=6)
Items 7-12 (n=6)
Items 13-16 (n=4)
Items 17-22 (n=6)
Items 23-25 (n=3)

Cronbach’s alpha
0.913
0.954
0.927
0.945
0.934

When comparing total scale scores across teacher candidates, there were no statistically significant
differences between gender and only two of 25 items showed statistically significant differences by
subject area being taught. This suggests that all teacher candidates are being scored similarly by teacher
education faculty regardless of gender and subject area.
Several measures of predictive validity were evaluated utilizing two-tailed independent samples ttests, with equal variances not assumed. We hypothesized that teacher candidates with higher total
scale scores would have higher GPAs than teacher candidates with lower scale scores. Teacher
candidates with a GPA of 4.0 were compared with those of lower GPA, and differences in their overall
scale scores were significant at the .001 level. Thus, our hypothesis was confirmed and results provided
evidence for scale predictive validity, as well as a strong relationship between scale constructs and GPA
as a performance indicator of overall academic success.
Four MAT program administrators participated in the content validity assessment utilizing the
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Lawshe method. Results indicated that all survey items were rated as either essential or useful,
indicating strong content validity. Mean item ratings and content validity ratios (CVRs) are included in
Table 2. The mean CVR for the instrument as a whole is .81, which is above the threshold established
by Polit and colleagues (2007), indicating that an instrument with a CVR of .78 or higher by three or
more raters is considered to be strong content validity.
Table 2

Content Validity Results
Survey item
The student attends class regularly
The student arrives to class on time
The student completes assignments and other course responsibilities
The student assumes responsibility when working with others
The student meets work submission deadlines
The student keeps scheduled appointments with program faculty
The student completes his or her own work
The student gives credit to others' work…
The student adheres rigorously to the college's guidelines for academic integrity
The student displays sensitivity to social, cultural, ethnic, and religious differences
The student treats faculty and staff respectfully
The student treats peers respectfully
The student demonstrates a desire to learn
The student shows concern for mastery of material
The student shares knowledge with the class
The student accepts feedback and works to improve his or her skills
The student clearly articulates ideas verbally and in written expression
The student uses correct spelling, grammar, and punctuation
The student uses appropriate language…
The student communicates in a logical and organized manner
The student is a thoughtful and responsive listener…
The student maintains emotional control
The student demonstrates the characteristics of a reflective practitioner
The student connects theory with practice
The student connects prior knowledge and new information

Mean* CVR**
3.00
1.0
2.75
.75
3.00
1.0
3.00
1.0
3.00
1.0
2.75
.75
3.00
1.0
2.50
.50
3.00
1.0
3.00
1.0
3.00
1.0
3.00
1.0
2.75
.75
2.25
.25
2.25
.25
2.75
.75
3.00
1.0
2.75
.75
3.00
1.0
2.75
.75
2.75
.75
2.75
.75
2.50
.50
3.00
1.0
2.75
.75
Note. *Mean item scores on a scale of 1 = not important, 2 = useful but not essential, 3 = essential;
**CVR = (Ne - N/2)/(N/2); Ne = number of reviewers indicating "essential," N = total reviewers
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Discussion
Results point to strong reliability and validity of this scale as a measure of pre-service teacher
disposition. This assessment has been implemented by program faculty for all teacher candidates in the
Master of Arts in Teaching Program each term since 2012. Though initially completing the assessment
for all teacher candidates taught each term was a workload concern for faculty, the benefits have far
outweighed the costs. The assessment has become part of the program teacher disposition policy
(SUNY, 2010), which appears in the graduate catalog, and has helped expectations become more
transparent for teacher candidates.
Teacher candidates who receive a 2 or less on any scale item are flagged by the MAT program
director for further review. Roughly 25% of teacher candidates are flagged each term for scoring 2 or
less on any survey item. Teacher candidates and their advisors receive a letter with information about
the concerns expressed in the assessment, and the advisor, program director, and course instructor
triage in the event of serious concerns. A formal professional dispositions improvement plan was
developed for the teacher candidate and advisor to complete together when teacher candidates are
flagged based on low assessment scores. The improvement plan takes teacher candidates though
planning for continuous improvement, identification of the indicators of continuous improvement, and
a proposed timeline for continuous improvement.
Once the specific benchmarks outlined in the plan are achieved, the need for further action is
evaluated. True to the recommendations of Notar and colleagues (2009), this information is saved in
program records for future reference, so that teacher candidate progress can be easily tracked over time.
If necessary, a mechanism exists through the program’s Policy on Professional Expectations to dismiss
teacher candidates who display persistent and long-term serious dispositional issues, which is also a
recommendation by Notar and colleagues (2009). Overall, implementation of the assessment, as well
as the improvement plan, has been very positive and has enriched advisee-advisor communication as
well as teacher candidate growth and development.
Limitations of this research include a small sample size for the content validity analysis, as well as
the lack of faculty and teacher candidate demographic information. Future data collection could add
these demographic questions to allow for analysis of the potential impact of the age of the assessor and
pre-service candidate. Additional future analyses of the disposition survey data may include inter-rater
reliability between faculty members as well as the social validity of the measure, including the feasibility
of completing the scale for each teacher candidate in each course a faculty member teaches, given other
workload demands. Teacher candidate self-assessments have also been completed, and inter-rater
reliability could be calculated between teacher candidate and faculty scale scores. Nweke and
colleagues (2019) conducted a similar analysis with their Candidate Dispositions Performance
Assessment Rubric (CDPA) and the Candidate Beliefs Self-Assessment Survey (SAS) with positive
results.
In this study, we did not collect teacher candidate perceptions of the disposition assessment
process. However, we did collect teacher candidate comments in their self-assessment, asking why they
rated themselves with a score of 2 or lower in any category if applicable. Their responses provided
some insight into important considerations in the assessment process. One teacher candidate wrote that
he is still working on time management, but all of his “needs/requests for extra time fall within
reasonable accommodations under the ADA.” This brings up the importance of faculty considering
teacher candidate disability accommodations as they complete the disposition assessments. Another
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teacher candidate who also has difficulty with time management wrote: “Sometimes it is hard to meet
deadlines in my current situation, as I manage the needs of my family and elders and those of my degree
program.” This comment reflects our unique teacher candidate population, as our MAT program
includes many teacher candidates who are career changers and have families and full-time jobs while
completing the program. Thus, their disposition assessment results may change as their responsibilities
and life stressors ebb and flow.
Al-Rawashdeh and colleagues (2017) evaluated the experiences of teacher candidates undergoing
disposition assessments and have several recommendations for best practice, based on teacher
candidate feedback: ensure that all instructors are trained in the disposition assessment, follow-up with
teacher candidates with a plan for improvement and monitor their progress, provide feedback with the
disposition assessment score, and allow teacher candidates a forum to discuss disposition development.
Our MAT program incorporates training and a plan for continuous improvement, but allowing teacher
candidates discussion of disposition assessment is a solid next step; all of these practices are
considerations in disposition assessment implementation.
Results indicate that this instrument is a useful tool that will allow teacher education faculty and
administrators to assess teacher candidate professional skills and conduct. It is our hope that this scale
will continue to serve as a vehicle for program faculty to assess the performance of pre-service teachers,
provide at-risk teacher candidates with feedback and support in any areas of weakness. Some of the
most effective methods for enhancing teacher dispositions include providing field experiences with
quality mentors, utilizing case studies, developing collegial relationships among teachers and school
districts, fostering multicultural education, and promoting teacher candidate self-efficacy (Whitley,
2011). In addition, this assessment tool will also enable teacher candidates the opportunity for selfassessment in their “goodness of fit” with teaching as an occupation as well as growth in their teaching
dispositions.
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